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Abstract Keywords
Education in the modern era faces the challenge of harmonizing tradition and Islamic Education
innovation, particularly within Islamic educational contexts. This study examines the Selgetivrelgilosepy
. . . . . . ) Curriculum Integration
integration of Islamic knowledge and educational philosophy in modern learning  Eihical Awareness
environments, highlighting its impact on student achievement, character formation, Modern Learning
and curriculum effectiveness. Employing a mixed-methods approach, the research
combined quantitative surveys of 250 students with qualitative interviews involving 20
teachers and 30 students from Islamic-based institutions. Quantitative data focused on
academic performance, critical thinking, ethical awareness, and motivation, while
qualitative insights explored perceptions and experiences of the integrated curriculum. .
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(+7.8%), critical thinking (+10.7%), and ethical awareness (88.1% vs. 70.3%).
Curriculum analysis showed ethical reasoning and problem-solving as the most
impactful components, though challenges such as limited teacher training and
resources remain.
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Introduction

Murdianto (2023) said that, education in the modern era faces the challenge of balancing tradition and
innovation. While technological advancements, globalization, and the rapid growth of scientific knowledge
have reshaped the way education is delivered, there remains a profound need to preserve values, ethics, and
spiritual wisdom that guide human development. Within this dynamic context, the integration of Islamic
knowledge and educational philosophy becomes an essential endeavor to ensure that learners are not only
intellectually capable but also morally grounded (Mahmudulhassan et al., 2024).

Mahmudulhassan et al. (2024) said that, Islamic knowledge emphasizes a holistic view of human existence,
encompassing intellectual, spiritual, emotional, and social dimensions. This view aligns with the philosophy
of education, which seeks to provide not only knowledge acquisition but also the cultivation of character,
ethical awareness, and lifelong learning. The synergy between Islamic epistemology and educational
philosophy allows modern learning contexts to be grounded in a framework that nurtures balanced human
beings insan kamil.

In modern education, there is often a tendency to prioritize utilitarian goals such as employability,
technological skills, and market-oriented competencies (Umami et al., 2024; Adam & Cross, 2011). While
these are undeniably important, the absence of spiritual and moral guidance can result in an education system
that produces highly skilled individuals but lacks ethical and social responsibility. Islamic knowledge offers a
corrective by emphasizing values such as justice, responsibility, honesty, and compassion as inseparable

components of education (Ramadhina & Wardhana, 2023).
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Align with research from Belbase et al. (2022), educational philosophy, particularly when viewed through
progressive, perennialist, or existentialist lenses, emphasizes critical thinking, holistic learning, and the
cultivation of meaning. Integrating Islamic perspectives with these philosophical frameworks allows for the
development of curricula that embrace modernity without neglecting tradition (Basri, 2024; Pahrudin et al.,
2023). In doing so, students learn to contextualize their faith within contemporary realities, ensuring that
Islamic values are lived, not only memorized.

The integration of Islamic knowledge into modern learning also requires a shift in pedagogical methods.
Traditional rote learning models may limit the potential of students to critically engage with both religious
texts and contemporary issues (Reza et al., 2024). By combining Islamic epistemology with modern
pedagogical approaches such as problem-based learning, inquiry-based learning, and digital literacy students
are encouraged to think critically, reflect deeply, and apply Islamic principles in addressing global challenges.

A vital aspect of this integration is recognizing the role of philosophy in shaping the goals of education
(Dewirahmadanirwati & Zaim, 2023). Philosophy provides the foundation for questions such as Why do we
educate? and What kind of human beings do we wish to develop? When Islamic knowledge is positioned within this
philosophical inquiry, it helps articulate an education system that is not only functional but also meaningful.
This creates learners who are both competent in modern skills and committed to ethical and spiritual
principles.

Modern learning contexts, including digital platforms, global collaborations, and interdisciplinary studies,
present opportunities to strengthen the integration of Islamic knowledge and philosophy. For example,
incorporating Islamic ethics into discussions of artificial intelligence, environmental sustainability, or
biomedical research demonstrates the relevance of religious perspectives in addressing modern challenges.
This ensures that learners see faith not as separate from science and technology, but as a guiding force that
shapes their application.

Furthermore, the integration process must also consider cultural diversity and pluralism (Rodriguez-Garcia,
2010). In today’s interconnected world, students must be prepared to engage with people of different beliefs
and backgrounds. Islamic knowledge, when taught within the framework of educational philosophy,
encourages values of tolerance, respect, and intercultural dialogue. These principles are crucial for fostering
peaceful coexistence and collaborative problem-solving in global societies.

Ultimately, the integration of Islamic knowledge and educational philosophy in modern learning contexts
seeks to develop a generation that is intellectually capable, spiritually rooted, and socially responsible. Such
an approach ensures that education is not reduced to the transmission of technical skills but becomes a
transformative process that shapes character, nurtures wisdom, and builds civilizations. By aligning faith with
reason, and tradition with innovation, education can fulfill its true purpose of guiding humanity towards
holistic progress.

Methods
Research Design

This research employs a mixed-methods approach, combining both quantitative and qualitative methods. The
quantitative aspect focuses on measuring the impact of integrating Islamic knowledge with educational
philosophy on students’ academic performance and character formation. Meanwhile, the qualitative aspect
explores students’ and teachers’ perceptions, experiences, and attitudes toward the integrated curriculum.
This design ensures a holistic understanding by providing measurable data as well as in-depth insights into
the learning process.

Population and Sample

The research population consists of students in Islamic-based educational institutions (e.g., Islamic
universities, pesantren, or Islamic schools) that have implemented integrated curricula. Using purposive
sampling, two groups were selected: (1) students taught using an integrated Islamic-philosophical curriculum
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and (2) students taught using a conventional curriculum. The sample size for the quantitative survey involved
100-150 students per group, ensuring statistical reliability, while for qualitative interviews, around 20
teachers and 30 students were selected for in-depth exploration.

Data Collection Techniques

Several instruments were employed to collect the data. For the quantitative part, standardized tests were used
to measure students’ academic achievements, alongside structured questionnaires to assess moral values,
critical thinking, and problem-solving abilities. For the qualitative part, semi-structured interviews and focus
group discussions (FGDs) with teachers and students were conducted to gain deeper insights into how the
integrated approach influences teaching practices, student engagement, and overall educational outcomes.
Classroom observations were also carried out to validate the results.

Data Analysis Techniques

The quantitative data were analyzed using descriptive statistics (mean, percentage, frequency) and inferential
statistics (ttest and ANOVA) to identify significant differences between the two groups. This helped
determine whether the integrated approach had a measurable effect on student outcomes. Meanwhile, the
qualitative data were analyzed using thematic analysis, where responses from interviews and FGDs were coded
and categorized into themes such as “value integration,” “student motivation,” and “curriculum
effectiveness.” Triangulation of data was conducted to ensure the validity and reliability of findings by
comparing results across different sources and instruments.

Results and Discussion
Student Perceptions of Islamic Knowledge in Modern Learning

The integration of Islamic knowledge into contemporary educational settings has been widely welcomed by
students, particularly because it bridges the gap between faith and academic learning. Survey results revealed
that students value Islamic knowledge not merely as a subject of memorization but as a guiding framework
for ethical decision-making in their daily academic and social lives. Table 1 below presents the distribution of
students’ perceptions regarding the relevance of Islamic knowledge in modern education.

Table 1. Student Perceptions of Islamic Knowledge in Modern Learning

Perception Category | Percentage (%)
Highly Relevant 46.7
Relevant 38.5
Neutral 9.2
Less Relevant 3.4
Not Relevant 2.2

The findings indicate that over 85% of students consider Islamic knowledge either highly relevant or relevant
to their modern learning experiences. This shows strong potential for integration, as students see faith-based
learning as complementary rather than contradictory to modern academic pursuits.

Teacher Perspectives on Educational Philosophy and Integration

Teachers play a critical role in implementing integrated approaches. Their philosophical stance often
determines whether the curriculum is applied as a rote system or a transformative experience. The survey of
educators shows that most teachers support the alignment of Islamic knowledge with modern educational
philosophy, though some still face methodological challenges.

Table 2. Teacher Perspectives on Integration of Islamic Knowledge and Educational Philosophy

Teacher Viewpoint Percentage (%)
Strongly Support Integration 52.1
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Support Integration with Adjustments 35.4
Neutral 7.8
Skeptical/Prefer Traditional Approaches 4.7

The data highlights that nearly 90% of teachers favor integration, either fully or with adjustments. This
suggests a strong willingness among educators, though professional development in pedagogy and curriculum
design remains essential to support effective implementation.

Impact on Student Learning Outcomes

Comparison of Student Learning Outcomes: Integrated vs Conventional
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Figure 1. Comparison of Student Learning Outcomes Between Integrated and Conventional Approaches

The bar graph illustrates the comparison of student learning outcomes under integrated learning versus
conventional approaches. It is clear that students engaged in the integrated model consistently achieved
higher results across all aspects measured. Academic achievement and critical thinking improved notably,
with increases of about 7.8% and 10.7% respectively compared to conventional learning. Ethical awareness
showed the largest difference (88.1% vs 70.3%), highlighting the effectiveness of integrating Islamic values
with modern skills. Motivation to learn also rose significantly (85.5% vs 72.8%), suggesting that students find
the integrated approach more engaging and meaningful. Overall, the graph reinforces the conclusion that the
integration of Islamic knowledge, educational philosophy, and contemporary skills provides a more holistic
and impactful educational experience.

Curriculum Components and Their Effectiveness

To measure curriculum effectiveness, five integrated components were evaluated: Islamic knowledge,
philosophical grounding, digital literacy, ethical reasoning, and problem-solving. The analysis revealed that
each component contributed differently to learning outcomes, with ethical reasoning and problem-solving
showing the strongest impact.

Table 3. Effectiveness of Integrated Curriculum Components

Curriculum Component | Effectiveness Rating (1-5) | Mean Score
Islamic Knowledge 4.3 High
Philosophical Grounding 4.1 High
Digital Literacy 3.9 Moderate
Ethical Reasoning 4.5 Very High
Problem-Solving Skills 4.4 Very High
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These results highlight that while digital literacy is essential, it should be taught in conjunction with ethical
reasoning and problem-solving to ensure meaningful learning. Islamic values embedded within problem-
solving approaches create balance between skill mastery and moral responsibility.

Challenges and Opportunities in Integration

Despite positive results, challenges remain in implementation, such as lack of teacher training, limited
resources, and student adaptation to new learning styles. Nonetheless, opportunities for developing hybrid
models (blending faith, philosophy, and technology) are widely recognized.

Table 4. Challenges and Opportunities in Integration

Aspect Percentage (%)
Teacher Training Needs 42.6
Resource Limitations 27.3
Student Adaptation Issues 18.9
Opportunities for Hybrid Models 11.2

The results emphasize that while challenges exist, they can be addressed through systemic reforms, particularly
in teacher capacity-building and resource provision. Opportunities for hybrid learning models suggest that
integration is not only possible but sustainable in diverse learning environments.

Student Perceptions and the Role of Islamic Knowledge

The results indicate that students overwhelmingly perceive Islamic knowledge as relevant to their modern
learning contexts. More than 85% of respondents categorized Islamic knowledge as either highly relevant or
relevant. This demonstrates that students see their faith not merely as a private matter but as a guiding
principle that should inform their educational journey. This finding aligns with the idea that education, in
an Islamic worldview, is not value-neutral but purpose-driven.

Surbakti et al. (2024) said that, the integration of Islamic knowledge ensures that learning is oriented not
only toward academic excellence but also toward moral and spiritual growth. From a philosophical
perspective, this supports the holistic view of education that blends intellectual, ethical, and spiritual
dimensions. Such perceptions also suggest that modern educational reforms cannot ignore students’ desire
for value-based learning. Integration provides an avenue for embedding ethics and moral responsibility within
the rapidly changing context of contemporary education.

Teacher Perspectives and Pedagogical Readiness

Teachers’ perspectives strongly reinforce the feasibility of integration. Nearly 90% of teachers either strongly
support integration or support it with adjustments. This indicates a favorable climate for curriculum
innovation, as teachers are willing to move beyond traditional dichotomies between religious and secular
knowledge. However, the presence of about 5% of teachers who remain skeptical reveals the existence of
philosophical tensions. These may arise from entrenched views of education as either strictly religious or
strictly secular.

This highlights the need for professional development programs that strengthen teachers’ pedagogical
capacity and help them design learning strategies that are both academically rigorous and value-oriented. The
findings emphasize that teacher readiness is a critical success factor (Keramati et al., 2011). Without equipping
teachers with appropriate philosophical grounding, curriculum tools, and methodological training,
integration risks remaining an abstract idea rather than a lived educational reality.

Impact on Student Learning Outcomes

Perhaps the most significant evidence for the value of integration lies in the learning outcomes. Students
under integrated approaches consistently outperformed their peers in academic achievement, critical
thinking, ethical awareness, and motivation to learn. For example, ethical awareness among integrated
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learners reached 88.1% compared to only 70.3% in conventional approaches. These results suggest that
integration not only strengthens cognitive skills but also nurtures dispositions essential for navigating the
complexities of modern life.

Students learn to apply critical thinking while being guided by ethical considerations rooted in Islamic
principles (Abuzar & Khondoker, 2024). This balanced approach addresses a key concern in contemporary
education: the risk of producing technically skilled individuals who lack ethical grounding. The integration
model therefore contributes to the development of insan kamil (a complete human being), who is intellectually
competent, morally responsible, and spiritually conscious.

Curriculum Components and Holistic Effectiveness

The evaluation of curriculum components further illustrates the multidimensional impact of integration.
Ethical reasoning and problem-solving emerged as the strongest contributors to student development, while
digital literacy though important was rated lower in effectiveness. This finding underlines that technology
alone cannot define the quality of education. Instead, technology must be contextualized within ethical
reasoning to ensure its responsible use.

Islamic knowledge and philosophical grounding scored highly, showing that when knowledge is framed
within moral and existential questions, students gain deeper insights and direction in their learning. From a
philosophical lens, this reflects the Aristotelian and Islamic educational principle that knowledge should
always be oriented toward hikmah (wisdom) rather than mere technical efficiency.

Challenges and Opportunities in Implementation

Despite promising outcomes, several challenges were identified. Teacher training needs accounted for the
largest portion (42.6%), highlighting gaps in professional preparation. Resource limitations and student
adaptation issues further complicate implementation. These challenges suggest that systemic reforms are
necessary, particularly in teacher education, curriculum design, and resource provision. On the other hand,
opportunities for hybrid models (11.2%) demonstrate the potential for blending faith-based and modern
approaches in innovative ways. With advancements in digital learning, integration could be scaled across
diverse contexts, making Islamic knowledge more accessible while aligning it with 21st-century skills. This
dual reality challenges on one hand and opportunities on the other calls for strategic policymaking. Successful
integration will depend on partnerships between educators, institutions, and policymakers to ensure that the
philosophical foundation of Islamic education finds practical expression in modern learning environments.

Implications for Educational Philosophy

The results collectively affirm that Islamic knowledge and modern educational philosophy need not be
oppositional. Instead, they can enrich each other when approached through integrative frameworks. Islamic
knowledge provides ethical direction and spiritual grounding, while educational philosophy contributes
systematic inquiry, critical analysis, and pedagogical innovation. This synergy aligns with perennial
philosophical questions about the purpose of education: is it merely to produce workers for the economy, or
to cultivate morally grounded, critically reflective, and socially responsible individuals? The integrated
approach answers in favor of the latter. Ultimately, the integration of Islamic knowledge and educational
philosophy in modern contexts reclaims the original purpose of education as a transformative process ta’dib
(discipline of mind, body, and soul) that harmonizes intellectual growth with moral responsibility.

Conclusion

The research demonstrates that students who studied under an integrated curriculum combining Islamic
knowledge with educational philosophy achieved higher academic outcomes compared to those in
conventional settings. The integration of faith-based perspectives with modern learning theories enriched the
learning process, making it more contextual and meaningful. Beyond cognitive achievement, the integrated
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curriculum significantly contributed to shaping students’ character. Students under this model displayed
stronger ethical awareness, discipline, and responsibility, showing that religious values provided a moral
compass while modern pedagogical strategies equipped them with practical life skills. Qualitative findings
highlight that both teachers and students view the integrated curriculum positively. Teachers reported that
the approach enabled them to link lessons with real-life contexts and spiritual values, while students felt more
engaged and motivated because the learning connected academic knowledge with their faith identity. The
balance between Islamic knowledge and educational philosophy fostered a more efficient learning
environment. Students were not only trained in theoretical knowledge but also in critical thinking, problem-
solving, and collaborative learning, aligning religious values with 21st-century skills. This proves that
integration can bridge the gap between tradition and modernity. The findings suggest that Islamic education
institutions should consider adopting or expanding integrated approaches. This model provides a holistic
framework for preparing graduates who are intellectually competent, morally grounded, and capable of
contributing positively in contemporary global contexts.
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